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The Impact of Management and
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Donna Eder

Although the teacher's role has been shown to include managenent and
turn-2llocation responsibilities as well as instructional responsibilities
(Kountn, 1970; Metan, 1979; HeHou', 1979), Vittle s known reganding the
impact of these non-academic activities on students' academic performance,
Recent studfes, however, indicate that academic perfomance 15 often & product
of the ongotng interaction and 15 influenced by teachers' benaviors as well
as other situational factors (Nehan, 174; Leiter, 1974.) Furthermore, it fs
1kely that teachers' non-academic activities, as well as their more acadenic
activities, will affect student performance. The pumose of this paper 15 to
exanine the effect of managanent‘ and turn-allocation acts on student
perfomance during reading group Tessons, It will focus specifically on
cases where managenent, turn-ailocation, and academic activities are performed
simultaneously and will show through a discourse analysis that one of the
consequences of this practice is the disruption of Students' reading turms.

The paper begins with & discussion of the various activiies perfomed
by teachers and then focuses on situations where teachers perfom these
mltiple activities stnultaneously by using elicitations to regain the attention
of inattentive students, Following a discussion of the methods employed;
the extent of this practice, including its relative frequency across reading
groups of different ability levels, is exanined. Finally, the fmpact of
this practice on students' reading perfomance {s analyzed,

Teachers' Management and Turn-Allocation Responsibilities

Because classroom Tessons are social as well as academic events, teachers
perform a vardety of non-academic activities during classroom lessons. Since
they know that it does 1itle qood to provide students with academic information
if no one 1s listening, teachers devote considerable time and energy to maintain.
ing the attention of students and, fn other ways, seeing that noms regarding
appropriate social behavior are followed (Younin, 1970}

Besides monftoring students' social behavior, recent Studies indicate that
teachers alsc play a central role in maintaining orderly conversation during
Classroom lessons. Khile all conversations are governed by certain turn-taking




rules such as the one-speaker-at-a-time requirenent (Sacks, Schegloff, and
Jefferson, 1974); additional norms apply to classroon Tessons. These noms
prnmmemmwsMenmmMMMWmdmdmeWemmw
hmmmmmMNWMmmmmmmeMWmMWﬂmm
1079: Mckoul, 1979,) Thus, besides engaging in acadenic and managenent
activitles, teachers routinely use a variety of turn-allocation procedures
10 mintain orderly interaction,

Despite an increased understanding of the muTtiple actiyities which
teachers routinely perfom, 1ittle 1s known regarding how these activities
affect studenc perfomence, While studies of acadenic perfomance have
concentrated manly on teachers' academic behaviors, espectally academic praise
and 1rit1cism2; the one major study of teacher management focused exclusively
on the effectiof varlous managenent techniques on student nvolvement,

(Kounin, 1970.) Thus, although teachers perfom both acadenic and managenent
acts during the same Tesson they have previcusly been examined as 1f they were
thﬂywmmmadWHhmomwmgMdﬁﬁNMrﬁM& Simitarly,

studies of the teacher's role as turm-jiocator have focused mainly on its
effect on Classroom talk (Mcoul, 1979; Mehan, 1979) and have not systematically
examined 1ts effects on student perfomance.

It is Tikely that students' academic performances are influenced by
teachers' non-academic as well as academic behaviors. While acadenic perfom-
ance once thought to be an objective phenomenon, most often represented by
students' performance on standardized tests; recent studies have shokn the
extent o which student performance is dependent on situational factors
(Cicoure!, et. 1., 1974). Specifically, Hehan (1974) found that the same
respanse Was accepted by the teacher in sone cases and treated as ncorrect in
others depending on such situational factors as where it ocourrad in the lasson
and the student's past performance. Similarly, Leiter (1974) found that
children's performance during kindergarten scieening was influenced by the
uWMtomuhmmmﬁeWMMdmemHMM%rmumgmwlwﬁquMWa

and placed their own questions in a Targer context.,
The Simutaneots Perfornance of Managenent, Turn-Allocation, and Academic Activities

In order to examine the impact of teachers’ non-acadenic activities on
student performance, this paper will focus on situations where teachers
ﬁmhmwmwpwwmmmwmmntwmﬂhmﬁm.wduwmkadwnna
Since the entire Tesson could be viewed as one Tong conversation between the
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teacher and students, teachers are continually involved in turn-allocation,
frequently combining 1t with acadanic acts (Nehan, 1979.) For example, the
elicitation: "John, what fs the first word?" coubines a verbal nomination

to John, allocating him the next turn, with a vequest for acadenic infommation,
However, if John was previously inattentive this same act might be used to
serve & managenent function as well as acadenic and turn-alocation functions.
In this case the teacher would be attempting to regain John's attention by
ommnmmmmmwmummmmmm.mmthmm
students had becone inattentive, a teacher might try o regain their attention
by opering the floor to general participation, e.g., "ho can read the first
line?"

While these examples involve the assignrent of a new turn, elicitations
could also be used to regain the attention of other members durdng a studem.'s
reading turn. For exanple, {f several students had becone inattentive during
Toms reading tur, the teacher might attempt to regain thefr attention by
mmmmnmmmmmmwmnmmmmmnmmmm
2 verbal nomination, e.g., "sho can help him?", or by orfentating teward these
students and thus allocating the fioor to them non-verbally,

Although elfcitations are 11kely to be used for managenent purposes during
all classroom lessons, they are expected to be more frequent during Tessons
with students of Tower ability than with students of higher ability for 2
mmber of reasons, First, since teachers tend to make elicitations during
turns only after an incidence of difffculty and, since students in Tower
groups tend to have more difficulty, nore elicitations of 311 kinds are Hikely
to occur during “eading turns in the Tower groups, Second, cince students in
the higher gro.ps have less difficulty, their reading turns tend to be shorter,
s0 that the teacher can often wait until the end of 2 turn to regain the
attention of an inattentive student by giving hin (her) the next turn, Finally
both the greater anount of inattention as well as the greater importance of
attention 1n the Tower groups require more managenent within, as well as between
reading tums, (Eder, 1979.)

Kounin (1970) found this practice of calling on other students to be an
effective nanagenent technioue, resulting in greater student involvenent,

One explanation for this finding is that since riost nanagement acts arel also 3
form of nisinvolvenent (Goffnan, 1967,) they are Tikely to lead to further
student nisinvolvenent by interrupting the low of the lesson. However, if
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managenent {s perfomed simultaneously with academic acts it i less Tikely
to interrupt the lesson and, thus, Jess Tikely to result in further student
{nattention,

However, the use of elicitations to maintain the fnvalvenent of other
menbers during a student's reading tun 15 1kely to have academic consequences
as well. By opening the flaor to participation b others, the reader's
Opportunity to figure out the word 1s 1kely to be constrained, Although
the reader may sti1 contribute the correct answer, 1t fs 1ikely that another
menber will provide it instead, even though the reader may have been able to
figure out the word with nore tine or help.

In sumary, this paper will examine the following fssuec: 1) the extent
to which managenent, tumn-allocation, and academic activities are performed
sinultaneously, 2) the relative frequency of this practice across groups of

different ability Tevels, and 3) the consequances of this practice for students'
academic performance,

Nethods

In order to deternine the extent to which teachers perform managenent
and academfc activities sinultaneously, a soctol inguistic anelysis of video-
taped {nteraction fs most appropriate, Not only does this method capture the
conplexity of teacher-student interaction by allwing ane o code the same
data on 2 number of dimensions, 1t also allows one to code detailed behaviors
such as turn allocatfon procedures that are often fmossible to capture using
on-the-spot coding. In additfon, the use of videotaped data allows for a
more complete analysis of interaction which includes non-verbal as well as
verbal behaviors, (See Cherry, 1978 for a more detailed discussion on using
socfolfnquistic analysis to examine teacher-student fnteraction).

Descriotion of Classroon

This study was part of a Targer study conducted n a first-grade class-
room in a predondnantly middle-class school district.® As part of the Jarger
study, the classroom was observed an average of two days per week for an entire
academic year. Based on these observations, the essential noms governing
interaction during reading group lessons were fdentified,

Most {nstruction in this classroom occured in four ability-based reading
groups which varied fn size fron three to seven members, Each group met every
day for approxinately twenty minutes. While a given reading group lesson
uight involve a nunber of activities including unison reading from charts,

periods of silent reading, discussion of work book assigaments, etc., the
primary instructional activity in all four greups was taking turns reading
aloud.5 Ouring this activity the teacher assigned turns at reading to one
student at a time. When that student completed his/her turn, 2 nw reading
turn was assigned until all or most of the group members had an opportunity
to read.

Collection of Videotaped Data

Reading Tessons from all four groups were taped on four days fn the
second and third months of the school year . approximately two-wiek fntervals,
Taping was done on different days of the week in order to obtain data which
would be representative of that perfod, A similar procedure was followed in
the spring when each of the groups was again taped on four days, approximately
two weeks apart, This resulted in & total of thirty-two yiceo-taped reading
Tessons {eight lessons for each of the four groups,) While the entire lesson
was recorded, the following analysis will be restricted o the prinary group
activity of taking turns veading aloud,

Coding Definitions and Procedures

The following definitions will be used for this analysis, A reading turn
fs defined as the entire perfod between a nonination to begin readir- (which
was always a verbal nomination {n this class such as "You may start reading,
John," or simply, "Haria,") and the assignment of a new reading turn or
inftiation of a new activity such as silent reading or discussion of work
sheats, Thus, during a reading turn, several people including the teacher
might have turns to talk. The student nominated to read will be referred to
as the reader, while other group members will be referred to as listeners,
This of course 1s based only on their status fn vegard to the reading turn
nonination, not on their actual behavior since Tisteners occasionally read
during someone else's turn,

Reading turn elicitations are defined as any question or statement
pertaining to a word to be read which occured after a reader began his {her)
reading tum (see Figure 1, Tines 11, 18, and 27 for example) Intercoder
agreenent for elicitations, based on separate codings for four Tessons, was
9 percent.6 Yerhal orfentations were coded as being either specified to the
reader, specifisd to Visteners, or non-specified, Those spectfied to the
reader mention the reader's nane, e.g., "Ruth, what's the T-word?" Those
spectfied to Visteners efther mention a istener by name or fnvolve some type
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of invitation for open participation, For example, in Line 27 of Figure 1, the
teacher asks, "Who knows that little word, a-n-d?", indicating that any member
can respond, However, most reading turn elicitations do not involve verbal
nominations. The elicitations in Lings 7 and 12 of Firure 1 are exanples of
unspecified elicitations, '

Non-verbal orfentaton s defined as the direction of eye gaze while
giving the elicitation. It was coded as "oriented toward reader”, if only the
reader was looked at or "orfented toward Mstener(s)" 1f 2 group menber other
than the reader was looked at while the elicitation was given. While the
elicitation in Lines 11 and 18 represent non-verbal orfentations to the reader,
the elicitation in Line 27 represents a non-verbal orientation to 11steners.
Non-verbal orfentation was coded by & second coder on four lessons resvlting
in 94 percent intercoder agreement,

Hanagenent fs defined as any act vhich functions to gain the attention
of students. This includes verbal acts (e.g., "Are you watching?", “Don't
touch him.") as well as the following two non-verbal acts: pointing 2t
listeners or pointing at their books for the purpose of directing their
attention to the lesson. Although other more subtle forms of non-verbal
managenent occurred such as eye gaze in the direction of fnattentive students,
their management function was less explicit and thus they were not included.
Exanples of both verbal and non-verba] wanagenent can be found on the toded
transcript (see Figure 1), In Line 31, the toacher attempts to gafn Robin's
attention by te11ing her to put her marker under the right row of words,

This directive 1s combined with a non-verbal form of management, i.e.,
pointing to Robfn's book. Intercoder agreement, based on twelve lessons, was
8 percent.

Finally, reading turn disruption was defined as any incidence where a
listener read a word either prior to or along with the reader after an
elicitation by the teacher. An example of a reading tum disruption can be
found 1n Line 30 of Fiqure 1.

Collection of In"erview Data

In addition to collecting observational data, the teac'ier and students
were ‘nterviewed at various tines throughout the year. One of vire purposes
of the interviews with the teacher was to dentify those issu>. and concerns
which were nost salient. These interviews clearly indicateq ihe importance
of student attention during veading lessons, as well as the greater problens
with maintaining attention in the lower reading groups.

R A

Q

The students’ perspective on reading turn disruption was exanined in
an interview at the end of the year when all of the students in the class
were as.2d whether or not they |iked to have other students help them when
reading aloud. These intervices were conducted by an experdenced fnterviewer
who Was unaware of the man researcn questions of the study. By obtainir{g
interview as well as observational data, the validity of the results of the
discourse analysis is greatly ncreased.
Reading Turn Disruption

It has been arqued that teachers occasionally perform management, furn-
allocation, and academic activities simultaneously by addressing elicitetions
to fnattentive students, thereby regaining their attention by offering chem
the opportunity for more active participation. Mhile this could fnvive the
assigment of new academic turs, 1t is also expected to occur during readtag
turns resulting in the disruption of those turns. '

Elfcitations could be addressed to Inattentive students through ither
verbal or non-verbal turn allocation procedures, One verbal procedure used by
this teacher was to open the floor to general participation by asking "Hho
knows?" as n the following example:

Exanple One

Low Group

Reader: Tamy

Listeners: Jennifer, Cynthii

Teacher; "Come . . ."

Tamy: " . here. .. Jennifer ar}d (ynthia
I Y lonk away from their

Teacher: "Come here . , ." wnat's
the Tittle 2-tord? books. Teacher points

N ) to Tamy's book.
Hﬁgmingszg ) Jéml\ifer e Points to Jennifer's book

you watchingT "Come here . . " Pofnts to Tamy's book.

Cynthia: "and"
Teacher: “and"

In this example, both Jennifer and Cynthia have becone fnattentive during
Tamy's reading turn. In order to regain their attention, the teacher apens
the floor to qeneral participation. The fact that this elicitation is tombined
with explicit verbai and non-verbal management acts (see underlined acts)
indicates that 1t is being used for management as well as academ. ' purposes.




A similar situation occurs in the next example:

Example Two

Medium Low Group
Reader: Dale
Listeners: Peter, Gary

Poter {s Tooking
away, Teacher points
to Peter’s Dok,
Teacher: Let's star again at the Peter Ts playlng with
top. What's the w-h vord? his marker.
Who knows the w-h word?  Gary starts to talk to

Peter,
word. Mho knows it?

Teacher points at
AT
Peter:  "Mhen Rosa . . "

Here the teacher attempts to regain the attentfon of Peter and Gary by
asking: "ho knows the w-h word?" and Tater: "ho knows 17" Again the fact
that the teacher also performs severa] explicit management 2cts shows that
these e7icitations are being used for managenent purposes. Mhile the teacher
might also address elicitations to listeners because the reader s unable to
Figure out the word alone, this is unlikely to be the case in this example
since the reader only made one attenpt to read the word prior to having the
floor opened to general participation. Thus, although Peter ends up reading
the correct word, it 5 not clear that Dale could not have gotten the word
o his o with a 1ittle more assistance and tine.

0f the 2 reading turn elicitations which fncluded 8 yerbal turn-allocation
procedure, 14 vere addressed to Tisteners and only 11 to the student who was
currently reading, (see Table 1), In addition, 12 of the 14 elicitations
which were addressed to Tisteners were combined with gxplictt managenent acts
providing a clear indication that these elicitations served a management function.”

While more elicitations were akdressed verbally to Tisteners than to
readers, most elicitations during reading turns did not include a verbal
orientation. However, a substantial percentage of those elicitations which did
ot have 2 verbal orientation were add-essed to 1isteners as well as the reader
(26.4 percent). In other words, the teacher often looked toward 1isteners as
vel] as the reader when making an unspecitied elicitation as when asking "What's

the t-word?" in the following example:

Teacher: Okay, here we go, Dale
Dale:  “Shedid .. ."

Pater, let's go. First

Example Three

Hedium Low Group

Reader: Peter

Listeners: Jeff, Dale.\Darlene
Sara

Peter:  "takes her .. " Jeff talks to Dale

Teacher: "What's she taking? who 1ooks up and
Shes's taking starts to play with his
her what? marker, Darlene Tooks up,
Mhat's the t-word? The teacher poirts $o Dale's book.

Dale, are you watching?
Tome on, Jeff. The teacher points to
Takes her . . ." J

eff's book, then to Sara's.
Sara:  "Time" !

Teacher: “Takes her . . "
Growp:  'Time .. ."
Teacher: "Time." Alright.

In this exwmple, the teacher is oriented toward the reader during her
first elicitation, but later tums toward Several other group members who have
become natteative. Though she doesn't address them with a verbal nomination,
she renains oriented toward them while giving later elicitations and appears
to be encouraging their vesponse. Furthemare, the fact that thes elicitation
are 2qain acconpanied by several acts of verbal and non-verbal management
indicate that the floor i being opened to general participation for management
purposes and not because Peter was unable to figure out the word on fis omn.
Since only the First tvo elicitations were addressed to him it remains unclear
whether or not he could have gotten the word hinself with more tine and assis-

Lince,

Wite, in this case the teacher appeared to be opening the floor to others
{ntentionally; in other cases, such as the following example, it is Tess clear
whether or not she ment for other students to participate,

Example Four

Low Groun

Reader: Tammy

Listeners: Cynthia, Jemnifer

Teacher: “Core hereand . " Cynthia looks up. The
Come here and do teacher points to her book,
what? then back to Tammy's baok,

Tarmy:  "Took”

Yeacher: ¥hat do you do with
your eyes? What's another
word?

Jennifer: "see"

Teacher: "see."

In this interaction, the teacher points at Cynthia's book to get her
attention while giving the first elicitation, Although it is not clear
that she meant for others to participate, her non-verba) managenent also
involves a non-verbal orientation away from the reader, Since students rely

; 1



on non-verbal orientation as an indicator of turn allocation, they may have
interpreted this as an open invitation to respond regardless of the teacher's

intention,
This 15 also i1lustrated in the next exanple from the medium low group:

Example Five

Hedium Low Group

Reader: Jeff

Listeners: Gary, Sira, Dale,
Peter, Ted

Gary and Ted are
playina with their
bookmarkers. Sacqb
s ooking around:
Teacher: Here we 9o, (To Gary)  Teacher points to

", {To deff) a@gfgﬁooi, then to
e

“What kind of dogs?" s Dook.
Jeff:  "Little" Gary and Ted continue
Teacher: "little .. ." to poly with markers.
deff:  "dogs"

Teacher: (To Jeff) What are they ‘
dolng? Now let's look at Teacher points to
the s-word. (To Gary)  Jeff's book, then to
"ittle dogs s-s-5 . " Gary's

Group:  'sit’

Teacher; "sit.' A1l right.

WNWthnmmthMMt%mruwmsmmmm%w%
attention by pointing to his book, at the same tine providing the reader
with clues. Consequently she is sometines orfented tonard the reader while
giving a clue, and sometines orfented toward Gary. Since it {s not clear who
is meant to respond the final word, “sit," {5 read by several menbers.

Mwmmammmummwwmmmmnmmmme-
ance of menagenent, turn-allocation, and academic activities can result in the
mmmmmmmymmum&mmmmamwmﬂmmmw
mmwmmmmmmmmwwmmmmﬁmmww
managenent usually requires the teacher to e oriented away from the reader,
mmummwmanwmﬂmmmmemmumﬂum
mmmﬂwmwmmmm.memwmmmmmmee
mumemwmmMmmm“mmmnmmﬁwmmm
word alone.

Although these examples indicate that the teacher's non-verbal orientation
tovard listeners is often due to the simultaneous performance of management
and academic activities, the precise extent to which this occured is difficult

to detemine, This s due in part to the use of more subtle forms of manage-
ment such as the use of eye gaze to monitor studets' behavior as in the
following example:

I

Example $ix

Hedfun Low Group

Reader: Peter

Listeners: Dale, Gary, Jeff

Teacher: Peter, Dale is Tooking at
Peter:  "The dogs , , ." Gary, who {s Tooking
Teacher: (Looking toward Peter)  away. Dale looks

"The dogs 1-1-1ike . . ."  down, Gary makes
................. * noises and 1ooks
Teacher: (Looking around the group) 3t Dale, Jeff

"to run." What kind of  looks away.

dogs are these?
Growp:  "1ittle”

In this interaction, the teacher is oriented toward the reader during
the first elicitation. However, scveral group members have becone inattentive
and the teacher beqins to monitor their behavior by Icoking around the group
a5 she provides the next elicitation. While no explicit management takes
placr, it appears that the teacher 15 oriented away from the reader for
managenent purposes and not because she feels the reader s unable to rezd
on his own since the second elicitation was acdressed to the entive group
before Peter had a chance to red it alone,

In addition to the use of more subtle foms of management, elicitations
night be used for management purposes independent of other management acts.
Thus while explicit nanagenent acts were found to occur in 65,5 percent of

 the cases when the teacher was oriented toward listeners during reading turn

elicitations, the actual extent to which elicitations were used either to
perforn a managenent function or sinultaneously with some form of management
is likely to he considerably higher,

While this practice of Simultanecusly performing management, turn-
allocation, and acadenic activities was expected to occur in lessons with
students of a1 levels of ability it was expected to occur more often in
lessons with low ability Students. There were four reading groups in this
class representing four levels of reading ability. Table 2 shows the number
of elicitations which were oriented toward 1isteners in each of the four groups.
indicating that this occurred far less often in the high reading group than in
any of the other three groups. When the amount of material covered by the
groups 1s controlled for (see Colum To}, it is clear that this practice was

N <4 N



more comon 0 the lower groups thar in the higher groups as well as being
mare commn in the medium high group than fn the high group.

As illustrated in all of the examples, one common effect of performing
managenent, turn-allocation, and academic activities simultaneously was the
disruption of students' reading turns with other members providing words
that the reader may have been able to read alone with more time or assistance.
While other members are particularly expected to participate when addressed
verbally, non-verbal orfentation away from the reader is also expected to
result in 1isteners providing the correct word regardless of whether or not
the teacher intended to open the floor to general participation,

Table 3 shows that when an elicitation was addressed verbally to the
reader, the reader was much more 1ikely to respond than vere the 1isteners.
Likewise, when an elicitation was addressed verbally to the listeners, they
were more 1ikely than the reader to respond. However, since a verbal orienta-
tion was generally absent, it appears that students also relded considerably
on the teacher's mn-verbal ordentation, Consequently, when the teacher was
oriented solely toward the reader, 1isteners responded in 31.9 percent of the
cases as conpared to responding in 76,6 percent of the cases when they were
included 1n her non-verbal orfentation, Thus, when the teacher was oricnted
away from the reader, the reader provided the correct word in only i34
percent of the cases while having his or her tum disrupted 76.5 percent of
the tine, AS shown previously, this non-verbal orfentation may resylt from
the teacher's intentional use of elicitations to regain the attention of
Visteners as wel] as fron the practice of performing non-verbal mnagenent
acts while giving verbal elicitations. Although, in the latter case, the
teacher nay not intend to open the floor, 1t appears that the teacher's non-
verbal orfentation s relied on by students as an important indicator of
turn-allocation regardless of itL actual intention,

Discussion

The results of this study indicate that management and academic activities
are ofter perforned simultaneously during students' reading tuns particularly
in low reading groups, While this practice may offset the dfstracting impact
of managenent, it was found to frequently result in the disruption of students’
reading turns. Because the teacher was oriented away from the reader while
nanaging, other students often provided the correct word, ks a result,

raaders often ¢id not have sufficient tine to figure out more difficult words
on their own, thus hindering their learnihg of new material,

It could be arqued that students appreciated having words provided by
others and that reading turn disruptions promoted rather than hindered student
learning, However, coments made by students both during actual reading
lessons and during nterviews indicate that most students did not like to have
other students read during their reading turn, For example, after being
helped by another student, a member of the low group turned to the student
and said angrily, "You don't have to tell me!”

When students were asked 1f they 1iked having other students help them
read, less than a third of the students reported that they 1iked having others
help them, One medium-low group member said he did not 1ike to be helped
because “they read the whole page and I want o leamn to read." Other students
said they did not 1ike to be helped because they wanted to read by themselves.

Turn disruption occurred in some cases as a result of the teacher's use
of elicitations to perfor managenent as well as academic functions, Up until
now, most sociolinguistic studies of classroom interaction have attempted to
classify the speech acts of taachers and students according to either acadenic
or managenent functions (Sinclair and Coulthard, 1975; Mehan, 1979.) This
analysis indicates that teachers may use a single speech act such as an
elicitation to perfom both of these functions and furthermore that by doing
s0, My have a negative fmpact on student learning. Future studfes of classroom
interaction should be alert to the fact that a single act may have more than
one function and that this could have fmportant consequences for students.

Turn disruption 2150 occurredwhen the teacher's non-verbal orfentation
away fron the reader during management acts was fnterpreted by students as an
{nvitation to respond, This phenomenon s due to the fact that, since the
entire lesson 15 one long conversation between the teacher and students, turn
allocation 1s the teacher's continuous responsibility, Thus even when she is
not consciously allocating the floor, students are Tikely to look to her
behavior for turn allocation cues, relying on non-verbal orfentation when
verbal cues are absent, The situation is further compounded by the ambiguous
nature of many non-verbal benaviors, Because the same behavior is often used
to Convey a variety of meanings, it 15 easy for students to misinterpret
the meaning of a teacher's non-verbal act; or, fn this case, to interpret
pointing or eye gaze in their direction as an invitation to respond, Further
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in-depth studies of classroom interaction using video-taped data are needed
to examine other cases where the teacher's non-verbal behaviors may be
misinterpreted by students.

Yore generally, the results of this study indicate the inportance of
including non-verbal behavior in future research on tumn taking. Much of the
previous Work n this area has relied mainly on audio data and thus has not
- sysfematically examined the role of non-verbal orientation in tumn-allocation
(Sacks, Schegloff, and Jefferson, 1974; Sinclair and Coulthard, 1975;
Mchou1, 1979). The research on turn taking which has included non-yerbal
behaviors has been restricted for the most part to two-party conversations
{Duncan and Fiske, 1977; Kendon, 1967). Consequently, 1ittle is known
regarding the role of non-verbal orientation in groups of three or more,
mMMMmmemnmmmmmunwmwwumﬂmmm
role than verbal orientation. Furthernore, since non-verbal orfentation is
Tikely to be used for multiple purposes n other interactions as well (e.g.,
to monitor the reactions of 1isteners,) 3 phenumenoh sinilar to the one Which
mNMHMMHmmmwmwmmmmwnwmmmmmm
for one purpose Inadvertently becones a turn-allocation signal, One consequence
of this might be the inadvertent allocation of turns to higher status people
because of greater cuncem about their reactions and thus more eye gaze in
their direction,

The results of this study further suggest that it is difficult for
memwmmwmmummﬁmmmmTM@MMJMW
ment, as a form of misinvolvenent 1s Tikely to be distracting and produce
mmmmmmmwwmm&mWaummmmmmmnmmp
Mgﬁhaofmmwmmbymmmmgﬂwﬂhuﬁmkaﬁﬂﬂhsmmfwmto
have other negative effects, specifically the disruption of students' reading

8

turns.
Because of the negative effects of managenent, the teacher is often faced

mman.mmmﬂmmmmmemmmWMMMWMW
mmeWmemmmﬂmwmsmdmﬁMummmnmﬁmm

the student who is having treuble with the word “clind"? Or should she try

and regain the attention of the two girls and other students who may not be
paying attention, perhaps by inviting anyone to read the problematic word? If
she iqnores the two girls they may continue to provide & distractin for others,
amfwmwmmnwnalﬁmtothMwwd%HM“uqmeasmwwwM
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if they were paying attention to the lesson, However, if she attempts to get
their attention during the reading turn, she is likely to ejther interrupt the
flow of the Tesson or, if she combines management with academic activities,
encourage the participation of others when perhaps the reader could have gotte
the word himself with one more clue.

Given the complex responsibilities facing the teacher, there is no simple
solution to this dilema. However, it ppears crucial that management be
minimized as much as possible, This can be done by limiting the size of
instructional groups as the fewer students in a group, the less opportunity
there is for inattention and thus the less need for management. Also, the
comion practice of grouping inattentive or inmature students together, is
questionable in 1ight of these findings. By grouping such students together,
the need for management is increased, and thus the negative effects of manage-
ment are also more prevalent,

In sumary, the simultaneous performance of management and academic
activities during reading turns was found to often result in the disruption
of those turns with other members providing the correct word, Kust students
¢id not appreciate the help of their fellow students. preferring instead to
read by themselves. However, this means that the teacher is ofter faced with
a dilema as to whether to ignore disruptions by Students or creste further
disruption through managing student inattention; a dilema for which there
appears to be no simple solution,

s 1
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TABLE 2
Elicitationst Addressed to Listeners

by Abi ity Level of Reading Groups

Number of Elicitations
Number of Elicitations Addressed to Listeners
Group Level hddressed to Listeners per Anount of Materfal Read*
High 5 030
Kedium High 16 .08
Yedium Low % J30
Low 7 J5

TABLE 3
Verbal and Non-verbal Orientation of Elicitation®

and Response by Reader or Listener™*

Yerbal Orfentation: Non-verbal Orientation:
To Reader  To Listener To Reader To Listener'

Correct Responge: y
byReader 6 (857%) 1 (1.7) 82 (68.1%) 9 (23.48)
by Listener 1 (14.38) 12 (90.%) 39 (31.9) 34 (76.6%)

*efers only to reading turn elicitations,

{gnputed by dividing the nunber of elicitations by the nunber of lines read aloud.

O
i
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Total 7 (00%) 13 (008) 121 (1008) 43 (1008)

*efers only to reading turn elicitations.

#(ases where the teacher provided the correct response were not included.
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NOTES

1. Although turn allocation could also be considered %o be a form of
managenent, the term nanagenent will be used throughout this paper to refer
o controlling students social behavior and, n particular, thefr inattentive
behavior,

2. See Brophy and Good {1974) for a review of this 1iterature.

3. See Streeck (1978) for ancther dfscussion of acts perfoming multiple
functions.

4. See Eder (1979) for a more detailed discussion on selection of
classroom and classroom characterdstics,

5, This was also found to be the primary activity in most abiTity-based
reading groups (Austin and Morrison, 1963,)

6. AT realfability coding was based on agreement for specific acts,
rather than agreenent for number of acts, which 15 2 more stringent measure of
relfability.

7. This does not mean that the other two elicitations did not serve a
managenent function since they may have been combined with more subtle types
of management such as eye gaze or have performed a management function
indeperdent of other acts.

8, One of the few studies to examine the role of non-verba] orfentation
in turn allocation in Targer groups focused mainly on the teacher's use of
non-verbal orfentation to maintain the floor for students after allocating
it to them, (Nehan, 1979),
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